
iLEAD 
Fellowship

Evaluation Report 
2021/22

1



Programme Outcomes At a Glance

5
Schools

377
Students 

participated in the 
endline

4
Fellows

5 
Change 
projects 

completed

6950
Direct beneficiaries 
from change projects

66%
ωOverall 

improvement in 
leadership skills.

14
ωTeachers were 

engaged 
throughout the 
programme

8.4%
ωIncrease in student 

non-academic 
outcomes

1.3%
ωStudent attrition

Throughthe CitiFoundationfundediLEAD

Fellowship Programme in partnership

with LEAPAfrica, the potential of young

people is being harnessedand they are

provided with more opportunities for

personal development and community

transformation.

Theprogrammehasbuilt the capacityof

selected NYSCmembers and secondary

schoolstudentsaschangeagentshelping

them lead ethically lives,equippingthem

with requisite skills for work, life after

schoolandcommunitydevelopment.
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Executive summary
Throughthe partnership between Citi Foundation

and LEAPAfrica the iLEADprogramme extended

somesupport to low-incomesecondary schools. A

total of 5 secondary schools, including 4 NYSC

members, 14 teachers and 377 students (72%

female,28% male), benefited from the 2021/2022

edition of the programme.

Theprogrammeservesas a platform for teenagers

between the agesof 13 -18 to acquire essential

leadership,life, and employabilityskills to prepare

them to takeownershipof their success. TheiLEAD

fellowship curriculum encompassesleadership,life

skills, employability skills, career development,

entrepreneurship,andethics.

One year after the resumption of

schoolsfrom the COVID19 induced

lockdown, the school calendarhas

continuedto be constrainedby the

prior closure of schools for over

nine months. TheLEAPAfricateam,

with the support of the Citi

Foundation,extended timelines as

a responseto this challenge. Even

so, the LEAPAfrica team hasin the

past few months stirred the

programme in the most optimum

mannerpossible.
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Findingsfrom the final evaluationsrevealedthat:

Å Leadershipand life skillstraining moldsstudentsinto agentsof community

transformation and positive change. Thiswas measuredusingchangesin

student non-academicoutcomes (competences)and engagementwithin

the schoolcommunity. Therewasan 8.5%changein student competences

from the baselineand endlinesurvey. Thisis an indicationthat the training

wasusefulin effectingpositivebehavioralchangeamongthe students.

Å Leadershipandlife skillscurriculumcreatesa platform for bondingbetween

teachers, fellows and students thus offering students the much-needed

guardianshipin their formative years. Throughthe curriculumdelivery,the

fellows and teacherswere able to model positive behaviorsto students

while alsoactingastheir mentors.

Å Leadershipand life skillsdevelopmenttraining is fundamentalfor building

confidence,aswell as satisfactionin oneselfand this hasimplicationsfor

students' academicperformance. Interestingly, there was a 66% overall

improvementin the leadershipskillsof fellowsandstudents.

Å Student Competencessuch as visioningand

goalsettingaswell aschoosinga careerpath

rated high at endline. An indication that the

curriculum was useful in helping the

students'set goalsfor their livesand choose

usefulcareerpathwaysin the future.

Å Theinternshipandmentorshipwasusefulfor

the fellows as they are better prepared for

the world of work.

Å Involving youth in community development

projects helps young people redirect their

agency away from negative behaviors

towards positive development as well as

prepare them for enterprising ventures

outsideschool.
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In the final analysis,the followingusefulrecommendationsweresuggested:

ÅA more structuredmentorship: Oneof the assumptionsof the programis that mentorswill be availableandwilling to

engagewith fellowsduringthe programme. Assuch,subsequenteditionswill do well to maintaincommunicationwith

mentorsasregardstheir commitmentduringthe programme.

Å Improvedengagementwith the host communities: TheiLEADprogrammehasbeenmet with excitementby students

in the varioushost schools. However,to give the students the requisite support to participate in the programme,

there isneedto improveengagementswith parents,andthe schoolmanagementin subsequenttimes.

ÅLocalizingthe ILEADprogramme: Thereis an opportunity to localizethe iLEADprogrammein eachhost schoolin the

form of clubsand other forms of student activities. Interestingly,some of the host schoolshavealreadytaken this

initiative. An immediateadvantageof this moveis that it will enablethe programmecurriculumreachmore students

in the schoolcommunity; thus, ensuringgreaterimpactandsustainability.
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Thereisa growingrecognitionthat educationwith a focuson

cognitiveskills is not sufficient in preparingyounggirls and

boys for work life and life after school. This is becausethe

future will require them to haveaptitudesandskillsthat will

propel them to be independent, self-confident, negotiate

effectively,managerisks,think andsolveproblems.

Educationhas becomean important pathway that enables

youth transition; however,young peoplestill lackgoodand

quality education. As a result, huge populations of young

people remain unemployeddespite attaining secondaryor

higher education. Evidence, reveals a substantial gap

between skills taught at school and their relevance for

workplace realities.

Introduction
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The gapsinclude, the absenceof a soft skills curriculum, and exposureto

careeroptions and pathwaysbeyond classroomteaching. Theseare critical

elements that can provide leverage for young people whether in paid

employmentor alternativepathwayssuchasentrepreneurship.

There has never been a more appropriate time to prioritize these issues,

particularly, the education of youth and women from marginalized

communities; while alsoprovidinginterventionsthat canempowerthem with

the knowledgeandskillsto live long,livewell andcontributeto society.

Since 2016, in partnership with the Citi Foundation, LEAPAfrica has

supported the leadershipdevelopmentof young people by providing them

with the tools and skillsfor personaltransformationand transitioningto the

next phaseof their lives. Theyare taught to identify socialproblemsand

think through the processof solving them. This report presents the final

evaluation findingsof the iLEADfellowshipprogrammein Abujafrom 2021ς

2022.
10
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About the iLEAD Fellowship
TheiLEADprogrammeis designedand implementedby LEAPAfrica. Theprogrammeis focusedon enablingyounggraduates

(fellows)who havedemonstratedinterest in the third sectorwith requisiteskillsto succeedin the sector; andto improvethe

soft skills(Leadership,life, Employability,Entrepreneurship)of underservedstudentsin publicsecondaryschools.

ωEquip NYSC fellows with leadership, social and economic knowledge and skills 
to retrain secondary school students to lead change in their communitiesEquip

ÅProvide work-based learning opportunities for secondary school-aged youth 
in order to increase their commercial awareness.

ÅPromote youth participation in community development through the 
implementation of impactful change projects.

Contribute

ωInspire and empower secondary school students with the skills, knowledge 
and confidence to fulfil their potentials and transition successfully from high 
school to higher education or worthwhile employment.Learn

ωExpose NYSC fellows to mentoring opportunitiesand relevant experience 
that will prepare them to take up careers in the development sector in 
Nigeria.Expose

Graduation

Curriculum 
Delivery

Change 
Project

Fellows 
Engagement

Training of 
Trainers

Programme Objectives Component of the programme
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Evaluation Framework
LEAP!ŦǊƛŎŀΩǎproject evaluationis guidedby a Monitoring, Evaluation,Research

and Learning(MERL)policy which mainstreamsthe imperativesof promoting

accountability,learning and knowledgesharing of project results and lessons

learnedwith fundersand partnersasa basisfor strengtheningpartnershipsand

organizationaleffectiveness. LEAPadoptsan evaluationapproachthat expresses

aspects of the Results Based Management (RBM) approach as well as a

contributory approachto attribution. Thisframeworkemphasizesmanagingand

implementingprogrammesand projectsin a way that focuseson the processto

judgewhat went well andwhat couldhavegonebetter. Thiswould be usefulfor

improving future designs, delivery, and quality; outcomes to measure the

ǇǊƻƎǊŀƳƳŜΩǎimpact in the target population; and overall impact to determine

programmeeffectivenessin achievingits goal.

TheMERLunit is an autonomouspart

of the organization and was

independent from the delivery and

managementof the iLEADfellowship

programme. As such, none of the

personnel involved in the data

analysis and final evaluation were

personally engagedin the activities

evaluated or responsible for the

implementation,or supervisionof the

project.
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Evaluation Objectives
Demonstratingthat the iLEADprogrammeproducespositive outcomesfor

youngpeople is the primary objectiveof this evaluationreport. It attempts

to measurethe extent to which the set objectiveswere accomplishedand

explainshow theseoutcomeswere realized. Thereport also teasesout key

lessons while also identifying gaps that will serve as lessons to be

incorporated into decision making. Specifically,the evaluation objectives

include:

ÅTo measurethe achievementof the set goalsand outcomesof the iLEAD
programme.

ÅExplain how the activities produce the outcomes of the project by
exploring the questions posed by the underlying assumptionsin the
theory of change.

Å Identifying gaps that will be incorporated to support subsequent
implementation.

During the evaluation , qualitative and

quantitative data was collected through

questionnaires,FocusGroup Discussions,In-

depth interviews and observation. This is to

ensure that the validity of data is tested to

eliminate biases that may occur using only

one form of data collection. This evaluation

alsoemploysa 5-pointer rubric for measuring

ǎǘǳŘŜƴǘǎΩcompetences. A scaleof 1-5 where

1 is the lowest scoreand 5 being the highest

is used to determine where the direct and

indirect beneficiariesof the interventionsare

at.
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Limitations
While deliberate efforts were made to reduce limitations in this evaluation,as is the nature of

behavioral research,somelimitationsareacknowledged:

Å COVID19 Pandemic: Theglobalpandemicwhich forced governmentsto institute lockdownand

socialdistancingpoliciesaffectedthe deliveryof the programme. Similarly,subsequentvariants

of the virusrestrictedstudentparticipationandinteractionwith keyprogrammepersonnel.

Å Attrition : The programmerecordedan attrition rate of 32%. The major reasonsfor attrition

includethe globalpandemic,socio-economic reasons,religiousbeliefs,amongstother things.

Å Changeproject evaluation: In evaluatingthe socialchangeprojects,we encountereddifficulty in

properlyunderstandingthe extent of the impact. Thiswasdue to delaysin the implementation

of the projects. Theevaluationof the project was happeningalongsidedata collection for the

changeprojectswhich limited the opportunity for a robust analysisof the interviewsand Focus

GroupDiscussions(FGD)conducted.
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Key Outcomes
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Training of Trainers
At the coreof LEAP!ŦǊƛŎŀΩǎinterventionisadvancingthe capacityof fellowsandteachers

to becomerole modelsto students. We believethis learningmodel optimizeslearning

outcomesamongstudents.

Duringthe iLEADfellowship,two Trainingof Trainers (ToT) wereheld,andthey equipped

fellows and teacherswith variousdesirableskills for better outcomes. Thesetrainings

were facilitated by LEAP!ŦǊƛŎŀΩǎfaculty of expert trainers, taking fellows through the

leadershipcurriculum,mainstreamingnew ideason leadership,employability,and life

skills.TheLifeSkillsand LeadershipToTheld in October2021while the Entrepreneurship

andemployment(E&E)ToTtook placein February2022.

The trainings exposedfellows to new methods/modelsof classroomfacilitation and

stylesof curriculumdelivery. Themodulesallowedthem go through a reflectionprocess

to rediscovertheir purpose, lift their motivation, and shift their understandingfrom

traditionalwaysof understandingleadershipandhow changecanbe engineered.

Feedback from the fellows

unanimously echoed the

usefulnessand richness of the

¢ƻ¢Ωǎfor their personal

development,preparationfor the

world of work and role models

for transformative change. They

added that the training

specificallytaught them to look

inwards drawing on their

personal strengths as a way of

building self-confidence and

navigatingtheir waythroughlife.
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Internship and Mentorship
The internship experience was to familiarize fellows with

developmentwork asthey get to seefirsthandhow interventions

are designed,implemented, and monitored. Fellows were also

pairedwith mentorswho would offer guidancein terms of career

prospectsaswell aspersonaldevelopment.

A total of 5 fellowscommencedthe internshipand1 droppedout

about two months into the programmedue to personalreasons.

Thefellowsinternedwith LEAPAfricawherethey were exposedto

work-basedlearningand21st centuryemployabilityskills. Theyall

expressed their satisfaction their internship experience.

Interestingly,one fellow gainedfull time employment in a social

sectororganizationbeforethe culminationof the fellowship.

The fellows were also matched with mentors who

committed to coachingthem for personaland career

development. 75% of the fellows indicate that their

mentors are experienced,responsiveto their needs

andhaveprovidedvaluableoversightto them.
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Curriculum Delivery
The curriculum consisted of activity-based modules in four thematic areas, including leadership, life

skills, employabilityskills,and entrepreneurship,culminatingin 14 modules. Thesewere designedto meet youth

needs,supportbehavioralchanges,and increaseyouth employabilityin a formal work settingor as an independent

entrepreneur. Theleadershipand life skillscurriculumhavea balancefor the combination of personalskillsyouth

requirefor their dailylife with specificwork readinessskillsyouthsneedfor the future of work.

Curriculumdeliverybeganin November2021andwasconcludedin March2022. Owingto the continuousextension

of the programmedue to the long-term effect of COVID19 inducedschoolclosure,curriculumdeliveryhappened

within the spaceof five monthsonly. Studentsmet twice everyweekwith teachersandfellowsto receivetraining in

the variousmodules. Thecurriculumwas cascadedutilizing the leadershipand life skillsand the Employabilityand

Entrepreneurshipcurriculum developedby LEAPAfrica. Thefellowsand teacherswere supportedwith a facilitator's

guide,while studentswere providedwith a manual. Accordingto endlinedata gatheredfrom studentsthe fellows

andteachersdemonstratedexcellencein facilitatingthe modulesandensuringthe classwasengagingandattentive.
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Student Non-Academic Outcomes
Understandingthe reality of the studentshelpedus to seebeyondthe fact that they are from low-incomeand marginalized

contextsto havingan appreciationof the manychallengesthey mustdealwith daily. Manyof them on a consistentbasismust

deal with exceedinglydifficult issueswith little or no assistance,putting them in very exposedconditions. The torment of

continuousvulnerability and disempowermenthas the tendencyto lead them into hazardousand inappropriatebehavior.

While this underpinsthe reality of the teenagers,the leadershipand life skillstrainingprovidedthem with the opportunity to

defy thesekindsof behaviorand alter theseattitudes by empoweringand equippingthem with the moral courageand the

resolveto becomevalue-basedleaders. In understandingtheǎǘǳŘŜƴǘǎΩnon-academicoutcomes,this report paysattention to

the changesin four keyareasandaskingcriticalquestionsin this regard. Theyinclude:

Å Leadershipmindset: Is there a fundamentalshift in how students understandleadershipand how they can lead and

achievethe goalsthey set for themselves?

Å SelfConfidence: Arethere improvementsinǎǘǳŘŜƴǘǎΩability to communicateeffectivelyandother socialinteractions?

Å Ethicalmindset: Are there shifts in how the students think about their value systemand how they want to go about

practicingthesevalues
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Å Are there improvementsin ǎǘǳŘŜƴǘǎΩproblem

solving, creativity, teamwork, and time

managementskills?Andwhat evidenceexiststo

suggestthat studentsareemployable?

Our findings suggestreasonableimprovementsin

ǎǘǳŘŜƴǘΩǎleadership and employability skills. We

adopteda scoringrubric that allowed us to assign

scores and describe changes across

nine competencies mainstreamed by the

curriculums. Therewasan 8.4% increaseacrossthe

competenciesfrom baselineandend-line averages.

Student Competence Scores

Baseline Endline Difference
% 

Difference

The Act and Art of 
Leadership 2.59 3.26 0.67 13.40%

Self Identity and Self 
Confidence 2.78 3.66 0.88 17.60%

Vision and Goal Setting 4.1 4.46 0.36 7.20%

Ethics and Values 3.11 3.06 -0.05 -1%

Communication skills 3.26 3.09 -0.17 -3.40%

Time Management 3.24 3.27 0.03 0.60%

Creativity and Problem 
Solving 3.06 3.97 0.91 18.20%

Becoming an Active 
Citizen 3.67 3.91 0.24 4.80%

Choosing a Career path 3.67 4.57 0.9 18%
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Change Project
S/N School Project Direct Beneficiaries

1 Government 
Secondary School, 
Kuje

Renovation of the School 
Mini Mammy Market

1592 students, 92 
teachers,

2 Government 
Secondary School 
Karshi

Provision of 14 Metal 
Outdoor Benches in the 
School

1500 students, 80 
teachers

3 Government Day 
Secondary School, 
Gwagwalada

Renovation of the School 
library

2000 students, 80 
teachers

4 Government Day 
Secondary School, 
Karu

Renovation of School 
Library and Provision of 
Books

1400 students, 146 
teachers

5 Army Day Secondary 
School, Asokoro

Provision of 20 Wooden 
Desks in the School

60 students

Total Beneficiaries 6950

Thecommunitysocialchangeproject is a keycomponentof the

leadershipand life skillscurriculumprovidingthe studentswith

the opportunity of identifyingchallengesand issueswithin their

communitiesand proffering solutionsto these issues. Students

are expectedto identify three issueand documentideaswhich

wasvetted by programmestaff at LEAPAfrica. Followingthis, a

seedgrant of about N50, 000 (Approx. $USD100) dependingon

scope of project was provided to each group to execute a

project that solvesa problem in their communities. In the case

where additionalfundingis required,the studentsare expected

to engagetheir tool kit anddeterminewhether to makedo with

their seed funding or look for ways to engagestakeholders

within the communitythat cansupportwith execution.
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Change Projects
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Key Learning
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Findingsfrom the final evaluationsrevealedthat:

Å Leadershipandlife skillstrainingmoldsstudentsinto agentsof community

transformationand positivechange. Thiswasmeasuredusingchangesin

student non-academicoutcomes(competences)and engagementwithin

the schoolcommunity. Therewasan8.5%changein studentcompetences

from the baselineandendlinesurvey. Thisisan indicationthat the training

wasusefulin effectingpositivebehavioralchangeamongthe students.

Å Therewas a 66% overall improvement in the leadershipskillsof fellows

and students. Thiswas indicated from data from FGDsas they narrated

their leadershipjourneysthroughthe programme.

Å Leadershipand life skills curriculum creates a platform for bonding

betweenteachers,fellowsand studentsthus offering studentsthe much-

needed guardianshipin their formative years. Through the curriculum

delivery,the fellows and teacherswere able to model positivebehaviors

to studentswhile alsoactingastheir mentors.

Å StudentCompetencessuchvisioningandgoal

setting as well as choosing a career path

rated high at endline. An indication that the

curriculum was useful in helping the

students'set goalsfor their livesand choose

usefulcareerpathwaysin the future.

Å Theinternshipandmentorshipwasusefulfor

the fellows as they are better prepared for

the world of work.

Å Involving youth in community development

projects helps young people redirect their

agency away from negative behaviors

towards positive development as well as

prepare them for enterprising ventures

outsideschool.
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Å Leadershipand life skillsdevelopmenttraining is fundamental for building confidence,as well as satisfactionin

oneselfandthis hasimplicationsfor students'academicperformance.



Useful Recommendations
Å A more structured mentorship: Oneof the assumptionsof the programis that mentorswill be available

andwilling to engagewith fellowsduringthe programme. Assuch,subsequenteditionsof the programme

will do well to maintain communication with mentors as regards their commitment during the

programme.

Å Improvedengagementwith the host communities: TheiLEADprogrammehasbeenmet with excitement

by studentsin the varioushost schools. However,to givethe studentsthe requisitesupport to participate

in the programme,there is need to improveengagementswith parents,and the schoolmanagementin

subsequenttimes.

Å Localizingthe ILEADprogramme: Thereis an opportunity to localizethe iLEADprogrammein eachhost

schoolin the form of clubsand other forms of student activities. Someof the host schoolshavealready

takenthis initiative. An immediateadvantageof this moveis that it will enablethe programmespreadits

life equipping curriculum to more students in the school community. Thus, ensuring a greater

sustainabilityof the programme.
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